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CHAPTER I
ORGANIZATION AND PLAN OF THE STUDY
Introduction

The period from 1930 to 1961 has been a dramatic change
in the curriculum of the secondary school, At the earlier
date educators were satisfied to ablde by a definitlon that
1imits curriculum to “courses of study."l This definition
does not take into account the many experiences that lie be-
yond the influence of limiting courses of study.

Today this course of study definltion is rejected by
educators because they recognlize that, in practice, 1t denies
the fundamental idea that persons are different and that they
learn in different ways and by different means., Music has
been tested along with other school subjects for its rela-
tive educatlonal value and has not been found wanting. The
conscientious, intelligent study of child-nature, 1ts laws
and needs, leads us to realize that music as an outlet for
ideas, thoughts, and emotions, will continue to be gilven a
place of importance in the school curriculum,

Another reason for the enormous increase 1n musical

1Kei’ch D. Snyder, School Music Administration and
Supervision (Boston: Allyn and Bacon, Inc., 1959), p. 70.
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offerings in high schools is the change in attitude of the
people of the United States toward music, There has come to
be a realization that nearly everyone can learn to play or
to sing well énough to derive considerable satisfaction
from the activity, One of the basic aims of music education
today 1s to develop more discrimination and more intelligent
selection of music. We expect "Musical Appreciation" to
carry over into "Life Appreciation."2

During the past three decades almost all secondary
schools have developed some type of musilc program. Music
educatlon seems to be concerned with music as an art, as a
goclial force, and as a psychologlcal conditioner,

In accordance wlth these bellefs it seems important to
re-evaluate our present program and try to find out how
Nebraska secondary schools measure up to accepted standards

in music education,
The Problem

The purpose of this study 1s to analyze the music
programs in schools selected as representative of public
high schools in Nebraske, and to evaluate thelr practices
and procedures on the baslis of principles ahd criteria

accepted as valid for muslic educatlon programs.

2Lilla Belle Pitts, Music Integration in the Junlor
High School (Boston: C, T, Birchard and Company, 1938), p. 1.
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Definition of Terms

Criteria--Standards by which to determine the correct-
ness of a Jjudgment or evaluation.

Muglc Education--A concept which takes into account a

sustained reasonable and ever growing musical development of
girls and boys, a concept in which music is not an isolated
area of instruction but a significant part of the education
of all the pupils in the secondary schools.

Principle--In this study, the term principle shall he
defined as a comprehensive statement which characterizes or

states deslrable properties,
Procedures Used in The Study

This study began with a revlew of the literature in the
field of music educatibn for the purpose of establlshlng a
1list of principles whilch would have relevance for an in-
vestigation of this type.

A list of thirteen principles was developéd and sent to
a representative jury of nationally recognized éxperts in
the field (see appendix A) who have had extensive experience
wilith all phases of muslc education with the request that they
evaluate the principles developed. On the basis of this
Jury evaluation one of the principles was eliminated,

Finally, a set of criterla, for each of the remalning

twelve principles, was evolved applicable to the evaluation
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I

of music in the secondary schools, The evaluatlve criteria,

1960 edition, from the National Study of Secondary School

Evaluation, Washington 6, D, C, was used as a gulde. These
criteria are listed in appendix C.

The data for this study was obtalned entirely through
the use of the interview technique. In order to be
practicable, sixteen schools were chosgsen, eight from class A
a8 representative of large high schools, and elght from
clase C as representative of small high schools,

The next step involved visiting each of sixteen
gecondary schools and obtaining many kinds of information
pertinent to evaluation, Including interviews wlth all music
faculty responsible for the high school music program, in
order to obtain the following types of information:

1, Courses in the music curriculum
2, Time allotted to each course
3+ Number of concerts during the year
I, Types of performances
5. Number of gradusting senlors who
participated in the muslc program
6. Amount of credit received
7. EqQuipment
. Budget
9, Practice arrangements
10, Fulfilling the needs of the musically glfted
11, Fulfilling the needs of the average child
12, Testing and guldance
13, Recreational music
14, Community support

After the interviews were tabulated and analyzed the
school muslc programs of the representative high schools
were evaluated on the basis of the princlples and criterla

previously establlshed.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



In order to test the véiidity of the survey results,
a team of experts, chosen from educational leaders in
Nebraska, was requested to visit two of the schools selected
in the study and to evaluate the music program on the basis
of the established principles and criteria,

A comparison of the team analysils with the evaluation

of the wrilter will be discussed later in the study.
Significance of the Study

If the definition of music education used in this study
1s valld, there seems to be some doubt about the real purpose
of some secondary programs, Is every child belng glven a
background in the arts, 1s the school developing within the
individual a desire to continue aesthetlc enjoyment after
graduation, and is music helping to develop a better soclety?

The American culture is llving, moving and dynamic, A
culture that 18 dynamic must change in order to meet the ever
changing needs of the youth of that soclety, Keith D, Snyder
makes the following pertinent observation:3

Today, learning i1s known to involve the entire
person--his social, mental, emotlonal, and physical
being., Interest must be keen in the content or sub-

Ject matter of learning, as well as in the actlvitiles

that promote it. Also, the results of learning--new

skills, new attiltudes, new knowledge, new insights--

must be clearly recognizahle to the learner, He must
be aware of all these while he learns,

3Snyder, op. ¢it,, p. 77,
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The panic that first gripped the world lmmediately
following the launching of the first satellite has subsided,
Reason has once agaln replaced emotlonal reaction, While
educators are aware of theilr responsibllities for developing
interest in the scientiflc filelds among young people who have
the aptitude, they are also aware of the necessity for
developing human relatlons and the humanitles which have to
do with the development of values and value-judgment.
President Elsenhower pointed out that while the need for more
and better tralning In the exact scilences is obvlous, the

greater need will be "

s+ « o 8 people vho will keep thelr
heads and, in every fleld, leaders who can meet Intricate
human problems with courage and wisdom, "4

It seems important that the music education program in
Nebraska be re-evaluated to see whether or not 1lts present
statue can be Justified on the basis of reallzation of broad

educatlonal goals,
Delimitations of the Problem

The study was limited to an analysis of the music pro-
grams conducted by sixteen schools, elght chosen from class A

and elght from class C. Schools in each class were selected

"Music Educators National Conference, Muslc in the
Senior High School (1201 sixteenth St., N. W, Washington 6,

D, C., 1959): p. 13.
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from a 1lst Included in the Nebraska School Activities

Assoclation Bulletin - November, 1961,

Schools were classified according to rules outlined in

the Nebraska School Activities Assoclation officlal year

book - 1961, Article I - M, section 1, states:

Schools shall be divided into four classes
with classification based on the enrollment in
grades nine to twelve inclusive as of the sixth
day of the current school year.

Clags Amemmmvemcmn- Enrollment of over 400

C1la88 Bemmemenocnmns Enrollment of 151 to 400 inclusive
£1a8B Cmmecmmm e ——w Enrollment of 76 to 150 inclusive
Clags De=-mwwmmawn— Enrollment of 75 or fewer

In order to assure a falr geographical representation
these schools were chosen at random, two from each Judicial

District, and four at large.
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CHAPTER IT
BACKGROUND FOR THE STUDY

Historical Development of Music
in High Schools

Many colonists came to America seeking relligious free-
dom; as a part of that heritage hymn singing played a vital
role, One of the first singing books published in America
was the "Bay Song Book," in 1640,

In 1700 the Episcopal Church of Port Royal, Virginia
imported a pipe organ and the Reverend John Tufts published
the first practical instruction book In singing. As a result
the art of music reading was developed and the better singers
in the congregations tended to slt together,

In an attempt to improve church music singing, schools
were originated in 1720, These schools were directed on a
part time basis in homes, churches, and school rooms for a
modest fee. Among the first singlng school masters vere men
such as Francls Hopkinson, and Lowell Mason. These singing
gchools, then, are credited with developing and maintalning
an Interest in music for the next one hundred years.l

Lowell Mason (1792-1872), a native of Medfield,

1Charles Leonhard and Robert House, Foundatlions and
Principles of Music Education (New York: ~McGraw-HiIl Book

Company, Inc., 1959), pp. 49-50,
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Magsachusetts, 18 aptly called the Father of Public School
Music in America.e His dedication to music, his interest in
the methods and works of Pestalozzi, and the encouragement
given by his friend Horace Mann, resulted in the first public
school muslc 1in America, The Boston city councll passed a
resolution, on September 18, 1837, recommending that music
be made a public school study. Mason was so dedicated to the
cause that he took full charge of one school with no salary.,
The following outline of "Principles of the Pestalozzlan
System of Music" used by Lowell Mason and presented to the
American Institute of Instruction meeting in Boston in 1830
is quoted below:3

1. To teach sounds hefore signs and to make the
child learn to sing before he learns the written
notes or thelr names;

2. To lead him to observe by hearing snd imitat-
ing sounds, thelr resemblances and differences, thelr
agreeable and disagreeable effect, instead of ex-
plaining these things t o him--in a work, to make
active instead of passive learning;

3, To teach but one thing at a time--rhythm,
melody, and expression to be taught and practiced
separately, before the child is called to the dlffi-
cult task of attending to all at once;

4, In making him practice each step of each of
these divisions, until he is master of it, before
pasgsing to the next;

“Hazel Beckwith Nohavec, Normal Music Methods (Lincoln,
Nebraska; University Publishing Company, 1926), p. 2.

3Charlee Leonhard and Robert House, Foundatlons and
Principles of Music Education (New York: ~McGraw-H11l Book
Company, Inc., 1959), p. 52, citing Will S, Monroe, History
of the Pestalozzian Movement in the United States, C. W.
Bardeen, Syracuse, 1907, Ds 93.
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