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CHAPTER I
INTRODUCTION

There is currently much debate throughout the nation concern-
ing the effectiveness of our various programs of student teaching.
‘Articles appear in the professional literature calling for bold and
imaginative programs to.replace what some assume to be ineffective and
‘stagnant approaches to student teaching. Few writers have attempted
to evaluate the degree to which our current student teaching practices
are achieving our stated goals.

Debaté has also centered around the merits of various organiza-
tional patterns for programs of student teaching. This debate was

heightened when NCATE endorsed full-day student teaching in the 1960

Standards and Guide.® Those who favor part-day student teaching over

a longer period of time make the charge that it has not been demon-
strated that one organizatiomal pattern is superior to another. The
author's search of the literature tends to support this charge.

As an active member of the Nebraska Council on Teacher Educa-
tion and the Nebraska Association for Student Teaching, the author

is aware of much similar dialogue within educational circles of Nebraska.

1National Council for Accreditation of Teacher Education,
Standards and Guide for Accreditation of Teacher Education (Washing-
ton, D.C.: The Council, 1960), p. 20.
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Statistics obtained from a publication of the Nebraska State Depart-
ment of Education2 indicate that onme-half of the teachers entering the
pr;fession in 1965 from Nebraska institutions engaged in full-day stu-
dent teaching'and one-half did student teaching on a less than full-
day basis. This equal distribution is probably a unique situation and
provides an excellent opportunity to compare the experiences which
student teachers have under these two basic types of programs.

No investigation has been reported which compares the experiences

which student teachers have under these programs.
I. STATEMENT OF THE PROBLEM

The problem undertaken in this study was to determine.the degree
to which secondary teachers who have recently completed programs of
teacher education feel that their student teaching experience resulted
in their taking part in experiences which are generally assumed to be
desirable in a student teaching program. The author further intended
to determine if the organizatiomal pattern for student teaching had a

significant relationship to the degree to which student teachers en—

countered these experiences.

2Nebraska Department of Education, Statistics and Facts About
Nebraska Schools 1966 Teacher Supply and Demand (Lincoln, Nebraska:
The Department, 1966).
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IT. THE PROCEDURE

The following steps were employed to carry the problem to its
completion.

1. The author conducted an extensive search of the literature
to establish the status of research in the areas of objectives, prac-
tices, and organizational patterns for student .teaching.

2. A questionnaire was designed to reflect accepted objectives
for student teaching programs. Publications of the Nebraska Council
on Teacher Education, the Nebraska State Department of Education, the
National Council for the Accreditation of Teacher Education, the National
Student Teaching Association and leading authorities in the field of
student teaching were reviewed for items to be included in the question-
naire.

The questionnaire was divided into three sections. The first
part was a data sheet which obtained such information as organizational
pattern of student teaching experienced, name of school where student
teaching was done, present teaching assignment, and the name of the
teacher preparation institution where the education program was completed.
The second portion of the questionnaire contained a listing of ex-
periences which student teachers might have. The respondents were asked
to check the degree to which they engaged in the experiemnce and their
evaluation of its value to them. The third portion of the questionnaire
contained three "open-end" questions where the respondents were asked to

identify the greatest strength of their student teaching experience and
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the greatest weakness. They were also requested to suggest changes
in the program which they experienced.

3. Nebraska secondary schools were selected so as to achieve
a stratified random sample of the new teacher population in Nebraska
schools. The sample was stratified according to class of school and
randomlyAselected within the given classes. Statistics for determining
the percentage of respondents which were used from each class of school
were obtained from the statistical services department of the Nebraska
State Depértment of Education. Only teachers who have completed their

. undergraduate program of teacher education since January, 1966, and who

are graduates of accredited Nebraska institutions were asked to respond
to the questionnaire.

4. Responses to the questionnaire were analyzed to determine
the following:

a. The extent to which the obtained sample accurately
represents the teacher population of Nebraska

b. The extent to which the respondents participated
in the listed experiences

¢. The degree to which the organizational pattern
of the student teaching program influenced the
extent of participation in the listed experiemnces

d. The value placed upon the listed experiences by
the respondents

e. The strengths and weaknesses of the respective

student teaching programs as expressed by the
respondents in "open-end" questions
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5. Selected school administrators were interviewed concern-—
ing their views on the desirability of the various organizational

patterns for student teaching.
III. THE SELECTION OF A SAMPLE

The author collected data only from individuals who completed
their program of teacher education since January, 1966, and who were
teaching in a Nebraska public secondary school. It was assumed that
their teaching experience helped them to make more valid judgments
relative to the merits of the various student teaching experiences
they encountered. The recency of their student teaching assured
accuracy in the recall of their experiences.

The sample was limited to graduates of accredited Nebraska
institutions. The assumption underlying this limitation was that the
combination of NCATE and Nebraska Department of Education accreditation
policies insured some uniformity of required courses in education for
secondary teachers.

A tabulation of teacher population in Nebraska secondary schools
by class was accomplished from statistics found in the 1967-68 Nebraska
Directory.3 This tabulation revealed the percent of the total secondary

teacher population employed in each class of secondary school. It was

3Nebraska Department of Education, Seventieth Nebraska Educa-
tional Directory (Lincoln, Nebraska: The Department, 1968) .
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assumed that the new teacher population would .be distributed among
the various classes in approximately the same ratio as the total teacher— -
population.

The Class II and III schools to be used in the study were
selected by assigning each school district in those classes a number;
numbers were then selected randomly and matched with the school systems.

A total of 215 questionnaires were sent to school administrators
who had agreed to distribute the questionnaires to those teachers in
their school who met the criteria established for the study. These
administrators had previously indicated the number of questionnaires
required. Twenty-four of this total were returned unanswered because
of error in the number requested.

A total of 155 completed questionnaires were returned in time
to be used in the study. Four of these returned questionnaires were
rejected because the respondents were graduates of non-Nebraska
teacher education imstitutions. Nineteen'completed questionnaires
were received after the statistical computations were well under way
and were not used in the study.

A total of 191 questionnaires were actually distributed to
teachers for completion. Of these 191, a total of 155 were received
in time for use in the study; this represents 81.15 percent. The
percentage of completed questionnaires received, including those
received too late for use in the study, was 91.1 percent. The number
of completed questionnaires used in the study was 151. Table 1 pre-

sents these statistics in tabular form.
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.TABLE 1

STATISTICS DEALING WITH THE DISTRIBUTION
OF THE QUESTIONNAIRE

Number of questionnaires sent to school
administrators for distribution 215

Number returned by administrators because
of error in number requested 24

Number actually distributed 191

Number of completed questionnaires
received in time for inclusion in the
study 155

Number rejected because respondents
failed to meet criteria 4

Percent of distributed questionnaires
returned in time for use in the study 81.15

Number of completed questionnaires
received too late for use in the study 19

Total percent of completed questionmnaires
received, including those received too
late for use 91.10

Table 2 indicates the distribution of respondents by class of
school in which they are now teaching. The author attempted to achieve
a sample which would be representative of beginning Nebraska teachers
according to the class of school in which they were teachiﬁg. The
widest variation between the sample and the actual teaching population
is five percentage points. This variation occurred in the sample from

Class V schools and was brought about by a nearly one hundred percent
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