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The use of experienced teachers to help beginning
t2achers has been suggested by many researchers as being
particularly helpful to begirmning teachers. This approach
is often called "mentoring." While there have been some
indications that "mentoring" improved beginning teachers’
classrocom performance, no evidence was found in the
literature to establish that. Having the mentors trained to
perform the function of mentors has also been strangly
recommended. However,; no studies were found that
established whether or not mentors need to be ftrained.

This study had two purposes. One was to determine if
assigned mentors were successful in helping beginning
teachers improve classroom performance and be more
successful in their overall teaching perfaormance. A second
purpose was to determine i1f trained mentors were more
successful in helping beginning teachers improve classroom
performance than untrained men

The study was conducted in a large midwestern urban
school district. Three groups of beginning teachers (a

total of 26) were included in the study. 0One group had
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trained, assigned mentors that attended a ten—hour training
course. Another group had assigned untrained mentors. A
third group had no assigned mentors. Each beginning teacher
was observed four times. Observers used the Stallings Time
Off Task Classroom Observation Instrument to determine on
task percentages for each observation. Building principal
evaluations were used as a second method of measuring
teaching performance.

Analysis of results showed no significant differences
between the groups. There were no differences in the
beginning teacher performances as evaluated by building
principals. The data from the classrocom observations by
trained observers showed that the group with trained mentors

had a slightly higher on task percentage (21%4) than the

group with untrained mentors (20%). The group with no

other two groups (89%4).
In this study assigned mentors did not significantly
affect beginning teacher ciassroom performance or overall

teaching performance, and trained mentors had no

i

-3 . B - o ' p + 5 1 T L
significantly greater effect than untrained mentors on the

classroom performance and overall teaching performance of

beginning teachers.
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Chapter 1

The Problem

Context

School districts have spent considerable resources
recruiting teachers. At the same time, fewer college
graduates have been entering teaching (Hanes & Mitchell,
1985), and a large number of those beginning teachers have
not remained in the profession (Huling-Austin, 19863
Schlecty & Vance, 1983). As a result, the National
Education Assaciation has predicted that there will be
substantial shortages of teachers in the near future.
Because of this, and in some states because of legislative
mandatess school districts have started teacher assistance
programs designed to keep more beginning teachers 1in
teaching. These programs have come to be known as
"induction programs;'" with one important component being
individual mentoring (Mochiman, 19823 Huling-Austin, Barnes,

\
} -

ui

& Smith, 19853 Burke & Heideman, 173
There have been many descriptions and studies of
induction programs. Most of the studies have used surveys
toc evaluate the programs Som ¥ the studies have shov
that induction programs help keep beginning teachers in
teaching (Huling-Austin, 198635 Varah, Theune, & Parker,

1986). Other studies have determined what assistance
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beginning teachers need. There has been general agreement
that most beginning teachers feel isolated from their peers
and other support groups (Johnston, 198135 Burke & Heideman,
1985: Pataniczek & Isaacson,. 19813 Cavrcoran, 1981). There
has also been general agreement that beginning teachers need
help in classrcom management (Blair, 19823 Gray & Gray,
19853 Huling-Austin et al., 1983). Recent studies at the
University of Texas at Austin indicated that help 1in
classroom management should be given the first semester, and
help in improving teaching skills should be given the second
semester. A majority of the reports found the best method
for giving help was pairing beginmming teachers with
experienced fellow teachers, preferably teaching the same
grade level or subject (Gray & Gray, 198535 Mohlman,
Kierstad, & Gundlach, 198235 Tisher, 1
called "mentoring." Having the mentor teachers trained as
mentors has been strongly recommended (Johnston, 17813
Tisher, 19823 Gray & Gray, 1983), but the author found no
studies that established whether or not mentors themselves

. < o 4 3 — 4=
r functicn. Tt

fu

nead toc be trained to perform that particul
has also been suggested that mentoring programs improved
beginning teacher performance (Huling-Austin,; 19863 Mohlman,

19823 Edwmards; 19R¢:}

oowasr 2=

}s but again; the author found no studies
that firmly established that.

Though more and more induction programs have recently

appeared, the majority have either not been evaluated or
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have not published the results. 0Of those that have been
assessed; only six were found that used more than aone data
collection method. The others used beginning teacher
questionnaires, even though one major study indicated that
surveys of beginning teachers are not reliable, particularly
those pertaining to teaching ability (Ryan, 1979).

As a result of the lack of conclusive evidence about
how best to organize induction programs, school district
personnel officers have had little meaningful guidance as
they have shaped their induction programs. This study is
significant because,; using several data collection methods,
it contributes in two areas, both of which have been partly,
but not substantially, supported in the literature. The
first is determining whether trained mentors were more
helpful to beginning teachers than untrained mentors. The
second is determining whether mentoring programs improved
beginning teacher classroom performance.

Purpose

The purpose of the study was to determine if assigned
mentors were successful in helping beginning teachers
improve classroom performance and be more successful in
their overall teaching, which includes their school
activities outside the classroom. Furthermores the study
was under taken to determine if trained mentors were more

successful in helping beginning teachers than untrained
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mentors. Mentors in this study were experienced teachers
from the same school as the beginning teachers.

Three groups of beginning teachers were included in the
study. One group had no assigned mentors. A second group
had assigned mentors. A third group had assigned mentors
who were trained to help beginning teachers. Dependent
variables were classroom performance of the beginning
teachers as measured by student engaeged rate and overall
teaching success as evaluated by the principals of the
beginning teachers.

Hypotheses

HO1. Beginning teachers who have assigned mentors will
be significantly better in classroom performance and more
successful in their overall teaching than beginning teachers
whe do not have assigned mentors.

HO2. Beginning teachers who have trained, assigned
mentors will be significantly better in classroom
performance and more successful in their overall teaching
than beginning teachers who have assigned mentors who were
not trainsd.

Assumptions

1. The building principals can accurately rate the
overall ability of their beaginning teachers.

2. The training of the trained mentors was appropriate

for helping beginning teachers.
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