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CHAPTER I

INTRODUCTION

The s o c ia l  s tu d ies  occupies a key p o sitio n  in  the elementary

sch oo l. I t  i s  in  th is  area o f the curriculum that the ch ild  learn s to

understand h is  s o c ia l and physica l environment. The past i s  included

but emphasis i s  given to the present and the forseeab le  fu tu re .

R esp on sib ility  for  furthering s o c ia l development and growth toward

good c it iz en sh ip  i s  a lso  included.'*' "Because s o c ia l s tu d ies  education

deals fundamentally with bu ild ing s o c ia l and c iv ic  l i t e r a c y  and

competence, i t s  importance becomes e sp e c ia lly  c r i t i c a l  in  tim es o f
2in s t a b i l i t y ,  c o n f l ic t ,  and domestic and in tern a tio n a l unrest."

While no s in g le  area of the curriculum can provide a l l  o f  the

experiences needed to help  students learn  what i s  e s s e n t ia l  for

" e ffec tiv e  p a rtic ip a tio n  in  l i f e  in  a free society"  the s o c ia l stu d ies

curriculum by i t s  nature i s  p ecu lia r ly  su ited  to making a great co n tr i-
3

bution in  th is  area. While i t  cannot take "sole r esp o n sib ility "  for  

the so c ia l education o f children i t  can provide them with " in sigh t in to  

the structures and processes through which people l i v e ,  work, and play

■^Wilhelmina H i l l ,  S o c ia l S tudies in  the Elementary School 
Program (Washington, D.C.:U.S. Department o f Health, Education and 
W elfare, B u lle tin , i 960 , No. 5j I9 6 0 ), p.

2John Jarolimek, G uidelines fo r  Elementary S o c ia l S tudies  
(Washington, D .C .: A ssociation  for Supervision and Curriculum Develop­
ment, NEA, 1967), p . 3»

^William B. Ragan, Modern Elementary Curriculum (th ird  ed itio n ;  
New York: H olt, Rinehart, and Winston, 1966) ,  p. 291.
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together,"  can help  children understand our economic system, form o f

government, h is to ry  o f  our nation and in  addition can help  students

learn  the d ifferen ces  and s im ila r it ie s  o f people around the world.

S o c ia l s tu d ies  can help develop an understanding o f the contribution

that c it iz e n s  make to the welfare o f  the community and "the r ig h ts  and
4

d u ties o f  c it iz e n s  in  a democracy". Hie importance o f the ro le  o f  

s o c ia l  s tu d ies  in  th is  area i s  r e f le c te d  in  the number o f s ta te  and 

national stu d ies  and p rojects underway in  the area o f s o c ia l  s tu d ie s .  

Fraser reported th at "between 40 and 60 sp e c ia l projects could be 

c ite d  depending on the c r it e r ia  used to e s ta b lish  the l i s t " .^  Given 

in  a d irectory  o f the Socia l Studies Programs in  Research d istr ib u ted  

by the U.S. O ffice  o f Education are 5& ongoing and completed p ro jec ts . 

The p rojects are those included in  Project S ocia l S tudies.^

"Individual s ta te s  have the major r esp o n s ib ility  for d irectin g  

educational programs in  public sch o o ls. . .In  the past the s ta te s  have 

been rather r ig id  in  se tt in g  down curriculum requirements in  the s o c ia l  

stu d ies ,"  however "a common practice"  today i s  for s ta te  departments o f  

education to issu e  curriculum guides o u tlin in g  the broad o b jec tiv e s  o f  

s o c ia l  s tu d ies  in stru ctio n  in  the s ta te , suggesting appropriate to p ics

^Ibid.

^Dorothy M. Fraser, "Social Studies in  the Elementary School: 
A Case Example o f New Content," The New Elementary School, Alexander 
F razier, ed ito r  (Washington, D.C.: A ssociation  for Supervision and 
Curriculum Development, Department o f  Elementary School P r in c ip a ls , 
1968), p. 114.

^See Appendix.
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3

for study a t  various grade le v e ls  and o ffer in g  suggestions r e la t in g  to
7

d esirab le  teaching procedures.

Jarolimek summarized the ro le  o f  the s ta te  in  the fo llow ing  

statem ent:

The r o le  o f the s t a t e ,  then appears to be one o f  estab ­
l is h in g  in  a  general way the o b jec tiv e s  toward which the sch ools  
o f the s ta te  should move and o f o ffer in g  leadership  in  organizing, 
planning, and evaluating s o c ia l s tu d ies  programs at the lo c a l  
l e v e l .  The s ta te  curriculum plan may properly be thought o f as 
a basic framework on which sch ools may shape th e ir  programs. I t  
in d ica te s  those understandings, a tt itu d e s , and s k i l l s  th a t are 
thought to be important for  every c it iz e n  o f the s ta te , but the 
exact nature o f the classroom experiences in  s o c ia l s tu d ies  i s  
l e f t  to the lo c a l  schools.®

In order to provide inform ation h e lp fu l to lo c a l ,  s ta te ,  and 

u n iv ers ity  lead ers as they implement th is  ro le  i t  became apparent that 

there was a need to examine the contemporary p ractices in  se le c te d  

Nebraska elementary school s o c ia l stu d ies  programs in  an e f fo r t  to  

determine i f  the p ra ctices  r e f le c te d  organizational p attern s, methodology, 

and in s tr u c tio n a l m aterials considered desirab le by se le c te d  a u th o r itie s  

in  the f ie ld  o f elementary s o c ia l s tu d ie s .

An a r c h ite c t  would consider i t  f o l ly  indeed to begin  planning 
and constructing a major build ing without f i r s t  surveying the s i t e .
I t  i s  equally  fo o lish  for school personnel to blueprint a new 
s o c ia l s tu d ie s  program without a thorough knowledge o f the e x is t ­
ing  curriculum -in-action . Obtaining a c lear  p icture o f current 
in s tr u c tio n a l p ractices  contributes to the q u a lity  o f  the curricu­
lum p ro jec t. I t  a lso  provides the school system with a s o lid  
base from which to measure future progress.°

7
John Jarolim ek, S o c ia l Studies in  Elementary Education (th ird  

ed itio n } New York: The Macmillan Company, 1967)* p. 31•

8Ib id . , p . 32.

^Raymond H. Muessig ( e d .) ,  S o c ia l Studies Curriculum Improvement: 
A Guide for Local Committees (Washington, D.C.: National Council for  the 
S o c ia l S tu d ies, 19^5)* pp. 89-90.
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STATEMENT OF PROBLEM

The study was designed to determine ( l )  the contemporary 

p ra c tices  in  se le c te d  Nebraska elementary school s o c ia l s tu d ies  

programs in  school d is t r ic t s  which employ a f u l l  time curriculum 

d irecto r  or sup erv isor, and (2) the extent to which these p ra ctices  

p a r a lle l  those recommended by recognized a u th o r itie s  in  the f i e ld  o f  

elementary s o c ia l  s tu d ies .

SIGNIFICANCE OF THE STUDY

I t  was a n tic ip a ted  th at the study would provide inform ation  

which would:

1 . Reveal the contemporary p ra ctices  in  se le c te d  Nebraska 
elementary school s o c ia l  s tu d ies  programs in  school d i s t r ic t s  
th at employ a f u l l  time curriculum d irector  or supervisor  
and to  determine i f  the p ra ctices  p a r a lle l those considered  
d esirab le  by se lec ted  a u th o r itie s  in  the f ie ld  o f elementary 
s o c ia l  s tu d ie s .

2 . Provide a ssista n ce  in  curriculum planning a t the elementary 
school l e v e l .

3 . Ind icate the d irectio n  which lo c a l ,  county, s ta te , and univer­
s i t y  educational leaders could take in  providing serv ices
and m ateria ls for the improvement o f  the s o c ia l s tu d ies  
program.

4 . A ss is t  teacher preparation in s t itu t io n s  in  providing more 
meaningful experiences in  s o c ia l stu d ies  methods courses, 
workshops, and in s t i t u t e s .

$ . Encourage adm inistrators, teachers, and researchers to evaluate  
other elem ents o f contemporary p ractices in  elementary school 
s o c ia l  programs which were not in v estig a ted  in  the study.

DEFINITION OF TEEMS

For the purpose o f th is  study, the fo llow ing terms are defined:
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S o c ia l S tu d ie s . The term s o c ia l s tu d ies  re fers  to th at area of 

the curriculum based on content from the s o c ia l  sc ien ces: geography,

h is to r y , economics, p o l i t i c a l  sc ie n c e , anthropology, so c io lo g y , and 

re la ted  d is c ip lin e s . I t  i s  th at area o f the curriculum which empha­

s iz e s  'the in ter a c tio n  o f people with th e ir  human and ph ysical environ-

S o c ia l S tu d ies Program. S o c ia l s tu d ies  program r e fer s  to  a l l  

structured s o c ia l  stu d ies  experiences w ith in  a curriculum.

Elementary School. The elementary school r e fer s  to the adminis­

tr a t iv e  u n it c o n s ist in g  of grades one through s ix  in  the organizational 

structure of the sch oo l.

P r a c tic e s . The term p ra c tices  re fer s  to how and what the 

teacher does in  the teaching o f s o c ia l  s tu d ie s .

This study was lim ited  to contemporary p ra ctices  in  Nebraska 

elementary school s o c ia l s tu d ies  programs, grades one through s ix ,  in  

school d is t r ic t s  employing a f u l l  tim e, designated curriculum director  

or su p erv isor. No attempt was made to  compare or evaluate ind iv id u al 

sch ools and tea ch ers, nor was there an attempt to evaluate the e f fe c t iv e ­

ness o f  the ro le  o f  the curriculum d irector  or supervisor.

The p ro fessio n a l lite r a tu r e  surveyed for the study was se lec ted  

from referen ces published sin ce  I960 with an emphasis on those w ritten

^■°John U. M ichaelis, S o c ia l Studies for Children in  a Democracy:
" 'Urth ed itio n ; Englewood C lif f s :

ment". 10

SCOPE AND DELIMITATIONS
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by a u th o r itie s  who have w ritten  s o c ia l  stu d ies  methods textbooks and/or 

elementary s o c ia l  s tu d ies  textbooks.

The study had further lim ita tio n s  imposed by the sample and the 

instrum ent. These lim ita tio n s  were:

1 . That the sample did not attempt to explore the contemporary 

p ra c tices  in  se le c te d  Nebraska elementary school s o c ia l  s tu d ie s  

programs except w ith in  the ca teg o ries  s p e c if ie d .

2 . That the fin d in gs were based to a large  degree upon the assumed 

v a lid ity  o f  data obtained from the questionnaire method which 

assumes the honesty and competency o f those responding.

As the study was the d escr ip tiv e  survey type no s t a t i s t i c a l  

treatment o f the data was attem pted. Only tabled summaries o f  the 

inform ation gathered expressed in  numbers and percentages were used.

PROCEDURES

Review of Related L itera tu re . Since the study d ea lt with 

contemporary p ra ctices  in  elementary school s o c ia l s tu d ies  programs, 

emphasis was placed on references published since I960, and on those 

a u th o r itie s  who had w ritten  s o c ia l  s tu d ie s  methods textbooks and/or 

elementary s o c ia l  s tu d ies  textbooks.

I d e n tif ic a t io n  o f Teachers to  be Included in  the Study. Twelve 

school d is t r ic t s  in  Nebraska were se le c te d  for the study. The 12 

school d is t r ic t s  were id e n t if ie d  by the State Department o f  Education 

as school d is t r ic t s  in  the s ta te  o f  Nebraska employing f u l l  time curricu­

lum d irectors or supervisors for the 1967-68  school year. After the 

school d is t r ic t s  had been id e n t if ie d , perm ission was obtained from 

each superintendent to allow  elementary teachers in  the schools
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w ith in  each d is t r ic t  to p artic ip a te  in  the study.

As d ifferen ces  in  the number o f  elementary teachers varied  

among school d i s t r ic t s  a ra tio  to  obtain a more balanced sample of 

teachers was devised in  consu ltation  with p ro fessio n a l members o f the 

Department o f  Educational Psychology, Teachers C ollege, U niversity o f 

Nebraska* One u n it was considered to be composed o f two teachers for  

each grade, one through s ix ,  or a to ta l  o f 12 teachers. Schools with 

fewer numbers o f  teachers were assigned one u n it . The next to the 

la r g e s t  school system was assigned three u n its  or 36 teachers; the 

la r g es t  school system was assigned fiv e  u n its  or 60 teachers. A ll 

teachers in  the elementary schools w ith in  the 12 d is t r ic t s  were l i s t e d  

by grade le v e l  and teachers for the study were se le c te d  using a tab le  

o f random numbers.11 A to ta l o f 216 teachers were se lec ted  for in c lu ­

s ion  in  the study.

Q uestionnaires were d istr ib u ted  to each o f the elementary school

teachers se le c te d  for the study. The q u estionnaire, used with minor

m od ification s, was developed and va lid ated  by Godwin in  h is  study
12conducted in  1966-67* As the present study was a p a r a lle l study i t  

was deemed advisable to use the same q u estionnaire. Through the 

questionnaire an attempt was made to obtain s p e c if ic  inform ation con­

cerning the contemporary p ractices in  elementary school s o c ia l  stu d ies  

programs. Teachers were requested to answer for  a s p e c if ic  grade le v e l  

and to report only what they a c tu a lly  did in  teaching s o c ia l s tu d ie s .

11James E. Wert, Charles 0 . N eidt, and J . Stanley Ahmann, 
S t a t is t ic a l  Methods in  Educational and P sycholog ica l Research (New York: 
Appleton-Century-Crofts, I n c ., 195^), pp. 109-110.

12Charles M. Godwin, ''Contemporary P ra c tices  in  S elected  Nebraska 
Elementary School S o c ia l Studies Programs" (Unpublished D octor's 
d is se r ta t io n , The U niversity  o f Nebraska, L incoln, 1967) .
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The printed  questionnaire and le t t e r  o f  explanation were sent 

to the s e le c te d  respondents in  February and two weeks la te r  a fo llow -  

up l e t t e r  was sen t. Three weeks la te r  a second questionnaire with a 

l e t t e r  o f  explanation was sen t, followed in  another two weeks by a  

follow-up l e t t e r .  Of the o r ig in a l 216 questionnaires d is tr ib u ted , 166 

or 76 .85  per cent were returned.

V alidation  o f  the Responses. In an attempt to rein force  the 

responses on the q u estion naires, le t t e r s  were sen t to 10 o f the 12 

curriculum d irecto rs  in  the school d i s t r ic t s  in  the study asking  

perm ission to conduct an in terview  with the curriculum d irecto r . Each 

o f  the curriculum d irectors granted such a req uest. The in terview s  

were structured to va lid a te  inform ation concerning organizational 

p attern s, methodology, and in stru c tio n a l m aterials in  the elementary 

s o c ia l s tu d ies  programs in  the resp ective  school d is t r ic t .

ORGANIZATION OF THE REMAINDER OF THE STUDY

The fo llow in g  chapters o f the d is ser ta tio n  report the fin d in gs  

o f  the study. Chapter I I  presents a review o f  se le c te d  lite r a tu r e  in  

the fo llow ing areas: (1) d e f in it io n s , purposes, and o b jec tiv es  o f 

s o c ia l  s tu d ies; (2) organization al patterns; (3) methodology; and 

(k) in s tr u c tio n a l m ateria ls . Chapter I I I  presents data perta in ing  to  

contemporary p ra ctices  in  s o c ia l s tu d ies  programs as reported by the  

respondents in  the study. Chapter IV includes the summary, conclusions, 

and recommendations.
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CHAPTER I I

REVIEW OF THE LITERATURE

The m aterial presented in  th is  chapter w il l  pertain  to  lite r a tu r e  

and research r e la t in g  to organizational p attern s, methodology, and 

in s tru c tio n a l m aterials in  elementary school s o c ia l stu d ies programs. 

Before d iscu ssin g  these areas i t  was deemed necessary to consider the 

purposes or o b jec tiv e s  o f  the s o c ia l s tu d ie s .

DEFINITION, PURPOSES AND OBJECTIVES

S ocia l stu d ies as a term re la tin g  to school subjects "concen­

tra tin g  on the com plexities o f  human rela tion sh ip s"  i s  o f tw entieth  

13century o r ig in . The National Education A ssociation  gave i t  o f f i c ia l  

14sanction in  1916. In 1921 a "more assured status"  was given when the

name National Council for the S ocia l Studies was adopted by the organi-

15zation  o f  teachers o f  the s o c ia l  stu d ies su b jec ts . Though Douglass

referred  to s o c ia l  s tu d ies  as a "confusing term" , i t  has become the

accepted one used to designate the school su bjects that deal with human 

17re la tio n sh ip s  and a t the present time i s  the term used most w idely by

13Edgar B. Wesley and William H. Cartwright, Teaching S ocia l 
Studies in  Elementary Schools (th ird  ed itio n ; Boston: D. C. Heath and 
Co., 19681, p . 1 .

14
William B. Ragan and John D. McAulay, S o c ia l Studies for  

Today’s  Children (New York: Appleton-Century-Crofts, 1964), p. 5 .
"^Wesley and Cartwright, lo c . c i t .

Malcolm P. Douglass, S oc ia l Studi es from Theory to Practice  
in  Elementary Education (Philadelphia: J . B. Idppincott Company, 1967) ,  
P* 5» j y

Wesley and Cartwright, lo c .  c i t .
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school personnel and sch olars a t work on curriculum p ro jec ts .

10

A comprehensive d e fin it io n  o f  s o c ia l  stu d ies  was given  by

M ichaelis in  h is  statem ent:

. . .Primary a tten tio n  i s  given to the study o f  man's s o c ia l ,  
economic, and p o l i t ic a l  a c t iv i t i e s  o f  the p a st, present and 
emerging future in  p laces near a t hand and far away. Instruc­
t io n  i s  focused on the v a r ie ty  and change in  human behavior in  
groups, and the in tera c tio n  o f people with th e ir  human and ph ysical 
environment. Human re la tio n sh ip s  are emphasized in  the study o f  
in ter a c tio n  among people, between people and in s t i t u t io n s ,  between 
people and the earth , and between people and value system s. The 
purposes o f  in d iv id u a ls  and groups are stud ied  along with the 
processes used to achieve them, problems that have emerged, 
m aterial and nonmaterial products o f human e f fo r t s ,  and prospects 
for the fu tu re . Man's cu ltu ra l heritage and i t s  dynamic ongoing 
c h a r a c te r is t ic s  are o f cen tra l concern.^9

Eagan and McAulay wrote that the name s o c ia l  stu d ies  i s  genera lly  

applied  to  "that phase o f the curriculum o f  the elementary schools  

which has primary r e sp o n s ib ility  for help ing pu pils develop understand­

in g s , s k i l l s ,  and a tt itu d e s  needed for in t e l l ig e n t  l iv in g  in  a 

democratic so c ie ty ." 20

Chase defined s o c ia l  s tu d ies  as "that area o f the curriculum  

concerned with man's re la tio n sh ip  to h is  p h ysica l and s o c ia l  environ­

ments and h is  in ter a c tio n  with othermenand th e ir  ideas in  the p a st,
21the presen t, and the constantly  opening fu ture."  Jarolim ek's

d e f in it io n  o f s o c ia l s tu d ies as "the study o f man and h is  re la tio n sh ip

x8John U. M ichaelis, S o c ia l Studies for  Children in  a Democracy: 
Recent Trends and Developments (fourth ed itio n ; Englewood C lif f s :  
P ren tice -H a ll, I n c .,  19^8), p . 2.

19Ib id .
20Ragan and McAulay, l o c . c i t .
21W. Linwood Chase, A Guide for the Elementary S o c ia l Studies  

Teacher (Boston: A llyn and Bacon, I n c . ,  1966), p . 1 .
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11
22with h is  so c ia l and p h ysica l environments" resem bles the one given  

by Chase but Jarolimek presented the fo llow ing  expansion o f h is  

d e fin it io n :

The b asic  and fundamental concern o f s o c ia l  s tu d ies  education  
i s  people as people—people as they work together in  s o c ie t ie s ,  
form governments, provide for th e ir  m aterial and psychological 
needs; people as they lo v e  said hate one another in d iv id u a lly  
a n d -c o lle c tiv e ly ;  said people as they.make use o f the resources 
o f th is  planet they c a l l  th e ir  home.

Several a u th o r itie s  desilt with the d is t in c t io n  made between so c ia l
2ks tu d ies  and s o c ia l s c ie n c e s . Dunfee and Sagl explained s o c ia l

s tu d ies  and so c ia l sc ien ces  sis areas that are "related genericsilly

and share a common body o f content in  that the center o f  focus i s
25man's re la tio n sh ip  to man and h is  environment," but a t the same

time are markedly d iss im ila r  as the former tr e a ts  subject matter that

i s  u se fu l for  i t s  own sake and the la t t e r  does not have knowledge about
26su b ject matter as an ultim ate goa l. Kagan and McAulay sta ted  that 

the s o c ia l s tu d ies d ea lt with humsin r e la t io n sh ip s  a t the le v e l  o f  

childhood and adolescence whereas the s o c ia l sc ien ces  dea lt with th is  

area at the le v e l  o f  the adu lt whose primary concern i s  to  expand the

22John Jarolim ek, S o c ia l Studies in  Elementary Education (th ird  
ed itio n ; New York: The Macmillan Company, 1967)* P» *+•

23Jarolim ek, op. c i t . , p. 1 .
2kIb id .; Wesley and Cartwright, op. c i t . , p . 2-k; H. M illard  

Clements, William R. F ied ler  and B. Robert Tabachnick, S o c ia l Study: 
Inquiry in  Elementary Classrooms (Ind ianapolis: The Bobbs-M errill 
Company, In c ., 1966), p . 6.

25Maxine Dunfee and Helen S agl, S o c ia l Studies through Problem 
S o lv in g : A Challenge to Elementary School Teachers (New York: H olt, 
Rinehart and Winston, I n c . ,  1966), p . 1 5 .

^ D unfee, Ib id .
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12

boundaries o f knowledge in  such f ie ld s  as h is to r y , geography, p o l i t ic a l
27sc ien ce , economics, and anthropology.

"O bjectives," "goals,"  and "purposes" are terms o f  singular
28meaning and interchangeable use and many a u th o r it ie s  w riting  in  the

area o f  s o c ia l s tu d ies  use the terms synonymously. The terms r e fer  to

the "values sought through any education endeavor" and as such r e su lt
29d ir e c t ly  from choice or judgment rather than from research. A general

agreement appears to e x is t  among a u th o r itie s  concerning the importance

o f  o b jec tiv es  in  providing a sense o f d irec tio n  fo r  s o c ia l  s tu d ies .

Jarolimek made a rep resen tative  statem ent in  h is  comment that "the

most e sse n tia l component o f  any s o c ia l  s tu d ies  program i s  the statement

o f  a w ell-thought through ra tio n a le  for s o c ia l  s tu d ies  education" with

30the terms understood by a l l  resp on sib le  for implementing the program.

Gross and Ovard reviewed se le c te d  statem ents o f  s o c ia l  stu d ies

o b jec tiv e s  and found them remaining f a ir ly  constant in  sp ite  o f changing

curricu lar o ffer in g s . Their research showed aims l i s t e d  most frequently

were those designed to h e lp  youth:

1 . To become more e f f e c t iv e  c it iz e n s  in  American democracy. An 
e ffe c t iv e  c it iz e n  should: be p a tr io t ic , be resp on sib le , have 
a knowledge o f our p ast h is to r y  and an understanding of our 
present s o c ie ty , and p a r tic ip a te  in  the processes o f govern­
ment.

27Ragan and McAulay, op. c i t . , p . 6 .
2SWesley and Cartwright, o£. c i t . , p. 25»
29Jonathon C. McLendon, Teaching the S o c ia l Studies (What 

Research Says to the Teacher S er ies; Washington, D.C.: N ational Educa­
t io n  A ssociation , i 960) ,  p . 6 .

30John Jarolimek, G uidelines for Elementary S ocia l S tu d ies, 
(Washington, D. C .: A ssociation  for Supervision and Curriculum Develop­
ment, 1967), p. 3 .
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13

2. To develop a respect and appreciation for  the worth and 
dign ity  o f every in d iv id u a l~ h is  r ig h ts , property, and d es ires  
to l iv e  an abundant and happy l i f e .

3 . To gain an understanding and appreciation o f other cu ltu res , 
s o c ie t ie s ,  nation s, and peoples. A knowledge o f  the past 
p o l i t i c a l ,  s o c ia l ,  and cu ltu ra l h is to ry  as w ell as an under­
standing o f present cond itions are e s s e n t ia l  a ids in  advanc­
ing  c iv i l iz a t io n .

4 . To become an a sse t  to h is  so c ie ty  through f u l l  development 
o f h is  own p o t e n t ia l i t ie s  and a b i l i t i e s .  S k i l ls  in  c r i t i c a l  
th inking, problem so lv in g , s e l f - d is c ip l in e ,  c r e a t iv ity , and 
group p a rtic ip a tio n  are necessary.

5 . To become e f fe c t iv e  in  the use o f knowledges and s k i l l s  
involv ing  the economic factors a ffec tin g  h is  l i f e ,  such as 
earning a l iv in g , prudent consumption, the functioning o f  
the free en terprise system , and the conservation o f  natural 
resources.

6. To develop moral and e th ic a l character for guiding h is  behavior 
in  a l l  human r e la t io n sh ip s . ^

McLendon reviewed the work done by in v estig a to rs  who had 

examined textbooks and courses o f study along with other methods to 

ascerta in  the o b jec tiv es  o f s o c ia l  s tu d ie s . The in v estig a to rs  found 

the "most widely accepted" o b jec tiv es  to be:

1 . Understanding o f  the main features o f the s o c ia l  environment; 
o f ways in  which people cope with th e ir  environment and provide 
for th e ir  basic needs; o f so c ia l control through government and 
other groups; o f fundamental re la tio n sh ip s  among in d iv id u a ls , 
groups and so c ie ty ; and o f basic c h a r a c ter is t ic s  and fa cto rs
in  the growth o f c iv i l iz a t io n .

2. S k il ls  in  gathering, organizing, c r i t i c a l ly  analyzing, communi­
ca tin g , and otherwise u t i l iz in g  the inform ation regarding 
human re la tio n sh ip s a v a ilab le  in  o ra l, printed , or v isu a l form.

3 . A ttitudes such as resp ect for in d iv id u a ls , b e l ie f  that demo­
cra tic  processes provide ra tio n a l so lu tio n s  for so c ia l

■^"Richard E. Gross and Glen F. Ovard, "Review o f  Aims and 
O bjectives in  S o c ia l Education," The S o c ia l S tu d ies, 51;172-3i October 
I960.
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14

problems, w illin g n ess  to assume c iv ic  r e s p o n s ib il it ie s  and 
work for the general w elfare , and b e l ie f  in  self-governm ent 
and upholding the law.

Gibson answered the question , "What can students derive from

s o c ia l  s tu d ie s  in  American schools?" with the follow ing:

. . .stu d en ts can gain a body o f knowledge about man and s o c ie ty ,  
past and present, th at can contribute to in te l le c tu a l  enrichment 
and p leasure. Students can acquire s k i l l s ,  furthermore, for  
transm itting th is  knowledge in to  patterns o f covert and overt 
behavior fundamental to  in d iv id u a l fu lf illm e n t and to the exerc ise  
o f  c iv ic  r e sp o n s ib ility  in  a free so c ie ty . . .Goals for  s o c ia l  
stu d ies  are threefo ld : knowledge, s k i l l s ,  and b eh a v io r .^

In h is  s o c ia l  s tu d ies  methods textbook, Jarolimek sta ted  the

major o b jec tiv e s  o f  s o c ia l s tu d ies  programs were "the development o f

those understandings, a tt itu d e s , and s k i l l s  necessary for e f fe c t iv e  and

responsib le democratic c i t i z e n s h i p . Chase emphasized the importance

o f democratic c it iz en sh ip  in  h is  statem ent, "the most important goal

o f  s o c ia l  s tu d ies  for students i s  to put the content, p r in c ip le s ,

s k i l l s ,  and values which cam be derived from the s o c ia l  d is c ip lin e s  to

•35work in  contributing toward the id e a ls  o f democratic c it iz en sh ip ."

Wesley and Cartwright supported th is  th e s is  in  the comment "that the 

primary purpose o f the s o c ia l stu d ies  i s  to  produce people who p a r t ic i­

pate e f f e c t iv e ly  in  the maintenance and improvement o f  so c ie ty . . .th e  

ultim ate o b jec tiv es  o f the s o c ia l  stu d ies  sire the kinds o f behavior

^McLendon, 0£ . c i t . , p . 2 -4 .

33John S. Gibson, New Frontiers in  the S o c ia l S tu d ies: Goals 
fo r  Students Means for Teachers (New York: C itation  P ress, 1967) ,  p. 20.

34Jarolimek, Socisil S tudies in  Elementary Education, op. c i t . ,
p. 13.

35Chase, o£. c i t . , p. 7 .
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embodied in  good c it iz e n s h ip ." ^

D ifferen ces o f  opinion e x is t  as to what co n stitu te s  a "good 

c it iz e n " . To help  c la r ify  the confusion e x is t in g  in  th is  area a 

committee o f  the N ational Council for the S o c ia l Studies compiled a 

l i s t  o f  behaviors c h a ra cter is tic  o f good c it iz e n s .  The l i s t  published  

in  1965 gave the fo llow ing behavioral patterns:

1 . Keeping w ell informed on is su e s  which a ffe c t  s o c ie ty , and 
o f  r e la t in g  p r in c ip les  and knowledge derived from the s o c ia l  
sc ien ces  to the study o f contemporary problems.

2 . Using democratic means in  seeking agreement, reaching  
so lu tio n s , and taking group action  on s o c ia l problems.

3 . Assuming in d iv idu al r e sp o n s ib ility  for carrying out group 
d ec isio n s  and accepting the consequences o f  group action .

k. Defending c o n stitu tio n a l r ig h ts  and freedom for o n ese lf  and 
o th ers .

5 . Respecting and complying with the law, regardless o f 
personal fe e lin g s , and using le g a l means to change laws 
deemed in im ica l or in v a lid .

6 . Supporting persons and organizations working to improve 
s o c ie t y  by desirab le ac tio n .

7* S cru tin iz in g  the a ction s o f public o f f i c ia l s .

8 . P a r tic ip a tin g  in  e le c t io n s  a t lo c a l ,  s ta te , and national 
le v e l s  and preparing o n ese lf  for in t e l l ig e n t  voting  in  
these e le c t io n s .

9 . Opposing sp e c ia l p r iv ileg e  whenever i t  i s  incompatible with 
general w elfare.

10. Being prepared and w illin g  to render public serv ice  and to  
g ive  f u l l  time serv ice  in  emergencies.

36Ib id . ,  p . 33.
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