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CHAPTER I

INTRODUCTION

"Fully-functioning," and "self-actualizing" are terms receiving
considerable attention in today's psychological literature. Kelley,
Combs, Rogers, and Maslow use these phrases when speaking of the "ade-
quate personality" (ASCD, 1962). Keiiey {1962) stated that the ade-
quate personality feeds on the ideas coming from others. Through
enhancing relationships, the adequate personality can become less
fearful and more confident. Interpersonal relationships assist one to
become a fully functioning person.

Just as Spitz's (1946) classic investigation found that an ab-
sence of love (satisfying personal interaction) caused severe illness
in infants, Sorokin (1959) asserted that the deficiency of the "love
vitamin" was the partial cause -of man's inability to live a life of
altruism. Man's altruiétic relationship is one ingredient of the recipe
for a more adequate personality.

The research connected with this dissertation involved the develop-
ment of positive human relationships. Two assumptions stated by Hall
(1958) served as the basis for the study: (a) The greatest resource
known to man is human resource; and, (b) The development of positive

human relationships is the best method for the development of this

resource.

Statement of the Problem
The purpose was to evaluate a program designed to develop positive

human relatioﬁships in a college girls' dormitory. The program was
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initiated by a peer-selected committee of nine girls who were collegé
seniors. The purpose of the program was to develop an atmosphere of
positive social interaction wherein individuals would be likely to demon-

strate a more accepting attitude toward one another.

Discussion of the Purpose

Definition of Terms

Human relationships referred to the interaction among people based
upon their appraisal of each other and as displayed in their daily
living with others.

Girls' dormitory referred to a housing unit at Concordia Teachers

College, Seward, Nebraska. The dormitory had 58 living stations on
four levels where two girls shared a room for sleeping and studying.

Selected committee of college senior girls referred to a group of
nine girls who were selected by their dormitory peers. They were com-
pleting their final year of undergraduate study and, upon graduation,
were certified to teach. Girls in.the same situation selected the mem—~
bers of the committee on the basis of social acceptance. Choices were
indicated on a forced-choice nominating questiomnaire. All subjects
lived in the same dormitory for three quarters of the academic year.
The remaining quarter was spent at an off-campus student teaching
station.

Develop an atmosphere of positive social interaction referred to

the use of such techniques as: knowing everyone living in the dormi-
tory, pleasantly greeting others and using their name whenever possible,
responding to noticed needs, attempting to bring others into the group,

and, in general attempting to be a sincere friend.
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The experimenter- sought to discover how humans would respond to a
continuing program of  positive social interaction. The ﬁrogram was to
- instigate a behavioral change in an atmosphere where each inaividual would
receive the' assurance of his own worth and in turn more fully appreciate

the worth and uniqueness of others.

Discussion of Related Concepts

Gardner (1963, p; 15) said that social renewal depends ultimately
on individuals who can live in a hospitable environment. The self-
renewing man must be concerned with self-development, self-knowledge,
courage to fail, motivation, and love. Love in the self-renewing man
was described by Gardner as being mutually fruitful with other humans.
The capability of accepting and giving love is present. Gardner spoke
of empathy when mentioning that the self-renewing man can see life
through another's eyes, and feel another's triumphs, defeats, hopes,
fears, anger, and pity. If one is incapable of achieviné such relation~
ships, he is described as being imprisoned. The love of the self-
renewing man dissolves the rigidities of the isolated self, forces new
perspectives, and alters judgment.

If, according to Sorokin (1959), unselfish and wise love is a life-
giving force, necessary for physical, mental, and moral health, then man
must learn to love wisely. If children deprived of love tend to become
morally, socially, and mentally defective and if love is a powerful
antidote against criminal, morbid, and suicidal tendencies, then such .
learning and actionsof love can be effective antidotes for sbcial ills.
If love is the loftiest educational force for the enlightenment and

moral enoblement of mankind, and if love is the heart and soul of all
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moral and religious values, steps must be' takem to bring love out of the
abstract into reality. If a minimum of love is necessary for a dugable,
creative, harmonious, and humanely progressive society, then comscious
efforts to show love become necessities. If ;eproduction, accumulation,
and circulation of love-energy in the whole human universe are necessary
conditions to militate against inter-individual and inter-group strife,
then healthy positive human interactions are necessities for a society
founded on the worth of the individual.

Lewin (1951) discovered that verbal communication in itself is not
the most effective manner of changing an individual's behavior. In it-
self the mere preaching about love is an inferior method of effecting
change in behavior. If mere exhortion would be sufficient, then our
world should be filled with more feeling of love for others. Many
prisoners, rioters, and criminals of our day have heard the Biblical
words, "Love ‘one another." These same words are not unknown to the
thousands of parents who inflict bodily and emotional wounds upon their
‘children.

In the course of offering guidance for becoming an education per-
son, Voeks (1964, p. 156) suggestéd that much of the hostility that is
felt toward another is caused by the shabby treatment given to that
person. Shabby treatment increases the hostility. On the other hand,
it was suggested that if one treats another as kindly as possible,
both are more serene, happier. There is a deepened respect for our-
selves and deepened liking for the other person. A type of circle is
set in motion where there is more acceptance for the other and for the

self. Directions for burying antagonisms were given when it was
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suggested that by heediﬁg'the'needs and wishes of another, mutual worlds
would be brightened. Voeks (1964, p. 156) said, "When you actively rec-
ognize the value of ofhers, you do this Qith yourself. Deep respect for
others and deep respect for Eﬁgself are reciproca11y linked."

According to Combs (1962, p. 53), the adequate personality is char~
acterized by an essentially positive view of self where the individual
sees himself as a ﬁerson‘who-is liked, wanted, acceptable, able; as a
person of dignity and integrity, of worth and importance. Concepts of
self are learned. People discover their self-concept, not from mere
telling, but from personal experiences involving other humans. Hall
(1958) indicated that individuals manifesting a high measﬁred degree of
social acceptance (interacting ability) are in a position to enhance
this potential in others. Combs (1962, p. 59) reiterated Hall's state-
ment with the words,

Apparently one learns to accept himself and others as a func-

tion of having experienced acceptance. Acceptance can be

experienced in the relationships of the child with his family,

his peer group, or his teachers in the public schools.

Preview of the Study

The present experiment was more than just the exchange of pleas-
antries between friendly and outgoing sénlor girls living in a dormitory.
Sincere efforts were made to involve all students, including those who
according to the nominating questionnaire appeared to be withdrawn and
separated from the group. Peer-selected committee members became sepsi-
tive to the needs of  others and then made efforts to assist whenever

possible. Activities to develop awareness of others and their environ-~

ment were planned to foster a situation where individuals would learn
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to accept-and trust each other as' friends.- An atmosphere conducive to a
greater exchange of  ideas and philosophies was desired. Plans were insti-
gated for working' cooperatively on meaningful pgojepts. The program was
inaugurated in the dormitory by nine peer-selected students, or activa-
tors. The investigator held weekly meetings with each activator.

A reason for the experiment was not difficult to find. The re-
searcher agree& with Cantri% (1957) who said that abstractions repre-
sented by ‘our scientific formulations, our ethical, political, legal,
and religious system will only become real when checked against life's
situations. When abstractions become functional in an individual's life,
they will serve -as a determinant of experience and behavior.- - Cantril
wrote, "Principles are not sufficient, but practice should be given in
1iviﬁg a life that coincides with verbalized ideals." The experiment
had special appeal for the researcher as steps were taken to bring the
abstractions connected with "Love thy neighbor" into reality.

To conduct the study, data gathering instruments were used to
assess behavioral changes in the subjects. A description of the instru-

- ments is given in Chapter III. The dormitory chosen for the inaugura-
tion of the formal program of positive human interaction was Ruth East,
The experimenter was not involved in the assigning of rooms to any of
the residentsf The dormitory is located on the campus of Concordia
Teachers College, Seward, Nebraska. For comparison purposes. a dormitory
on another campus was' sought. However, it was impossible to locate such
a residence where all the students were training to be Lutheran teachers;
were spending one quarter-in an off-campus student teaching situation;

and vere graduating at the end of the academic year. Consequently,
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Ruth West, a dormitory- located on the same campus, was selected because
-it met the necessary requirements.

While the proximity of the experimental and comparison units posed
a major problem,  the importance of the study outweighted the anticipated
difficulties. The measured-results, although  important, were secondary

to the principles underlying the research.
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} ' CHAPTER II

REVIEW OF LITERATURE

The related literature was chosen according to Good (1963:156) who
stated that the survey of related literature should provide guiding
hypotheses, suggestive methods of investigation, and comparative data
for interpretative purposes.

The first section of the chapter will be devoted to theoretical
backgrounds of interpersonal relations with emphasis on various sug-
gested hypotheses, needs, and procedures connected with social inter-
action.

The second section of the chapter will be devoted to related re~
search experiments. Whereas numerous individuals have been concerned
with human relations activities in industry, classrooms, and temporary
groups, few have been involved in the initiation of a formal program

of social interaction, and the later evaluation of the effects.

Theoretical Background

The present experiment sought‘to develop an atmosphere where posi-
tive human relationships would be fostered. The concepts and princi-
ples of human interaction as stated by Hall (1958:276-281) were guiding
hypotheses.

Hall stated that personality development is based on two concepts:
(a) It is held that the most valuable resource yet known to ﬁan is man
himself. (b) It is believed that the most significant and successful
way to develop this resource is through the improvement of human rela-

tions. Positive human relations are fostered on the basis of three
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principles. 1. Every human being possesses potential to make a contri-
bution to society and the manifestation of this potential causes the per-
sonality to reach a higher level. 2. People respond easily and favorably
to recognition given for desirable behavior. Attention, approval, and
affection are necessary human reinforcements for acceptable behavior.
3. An investment relationship is the mosf desirable and necessary way to.
cultivate the type of pefsonality which will foster positive human rela-
tions. |

On the basis of these principles, the author stated that the Nebraska
Human Resources Research Foundation is developing three products: (a) A
change in the students as expressed in their attitude and behavior; (b)
Experience devised to promote human relations skills; and, (¢) A signi-
ficant difference in attitude and activity of the people in communities
where investments of human relations have been made. |

Details of the Teen-age, Family, Child's, Orthopedic, Communications,
and Special Functions Projects providing for the development of positive
human relations were explained. Measuring instruments used to evaluate
the behavioral changes connected with the projects were explained. In
addition to inverviews and observations, a Binet-like manual was devel-
oped to categorize responses of subjects. An objective social rating
scale with reliability coefficients from .96 to .98 was mentioned. When
Hall spoke of human relations and the investment principle, he did not
give special attention to the origin of interaction.

Watson (1963:281-290) differentiated between three styles of inter-
action. The special function of social interaction was distinguished

from familial and work-oriented forms. The writer developed five
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different criteria and showed the distinct features of the types of inter-
action: (a) integration of individuals with society; (b) satisfaction of
personal needs; (c) investment of self; (d) conversation style; and, (e)
conversational resource. Watson stated that in the involvement of self
today, there is an increased emphasis upon the negative rather than on

the pesitive. The writer explained that in all kinds of interaction,
including sociability, there has been an increase in the degree to which
an individual presents himself as weak or troubled and in need of help.

Watson .considered the act of sociability as a defense mechanism.
Through sociability an individual may obtain reassurance from others
about one's own reality and iﬁportance. The transition to college life
was considered as a situation which causes this anxiety. Individuals
may receive assurance of their value from healthy familial interaction,
or when production is noted in work-oriented interactiqn. In social
interaction, efforts are required if there is to be something of inter-
est to talk about, and these interests center around leisure-time activi-
ties or areas of personal expertness. Although it requires time, energy,
and inventiveness, for social interaction, helpful resources need culti-
vation.

The experiment carried on in the Concordia dormitory was such an
effort where activators' time, energy, and inventiveness was.used to
reassure people of their value.

The dormitory project depended upon. the quality of relationships
and the abilities of the activators. Bennis (1964:665-692) was con-
cerned with the social and personal conditions that determined the qual-

ity of relationships. Bennis stated that the ideal social conditions
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which support improved relationships included an open-system, interdepend-
ence, concensus, clarity, and reality. In addition to the social condi-
tions (externals), five personal competencies (internal) were reviewed.
The personal competencies which tend to increase interpersonal relation-
ships were: (a) capacity to receive and send information and feelings
reliably; (b) capacity to evoke the expression of feelings; (c) capacity
to process information reliably and creatively; (d) capacity to imple-
ment é course of action; and (e) capacity to learn in each of the above
areas.

Characteristics connected with the five capacities included: abil-
ity to listen; ability to perceive; sensitivity to another's feelings;
confidence to express a thought, belief, or feeling; conceptualization
and diagnosis of interbersonal experiences; behavioral flexibility when
diagnosis indicates; and an attitude that permits and encourages analy-
sis and interpretation of ones interpersonal e#periences°

Bennis gave emphasis to the idea that interpersonal relationships
are learned through activity rather than by only reading, but he did
not attempt to describe necessary training for high ability in inter-
personal relationships.

Although Rogers (1959) did not describe the necessary training,
he did present a general law where he suggested that psychotherapy
principles be applied to human relationships. In the statement of his
general law, he used the word "congruence," and explained it as an
accurate matching of experience, awareness, and communication. To the
present examiner it seemed reasonable that the activators in the dormi-

tory should be aware of people and be able to communicate with others.
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Roger's general law was based on three assumptions: (a) a minimal.
willingness on the part of two people to be in contact; (b) an ability
and minimal willingness on the part of each to receive communications
f;;m the other; and, (c) assuming the contact to continue over a period
of time.

~In the following statement of the law, the perceptions of the re-
ceiver of the communications is noted as being a vital part of congru-
ency:

The more that Y experiences the communications of X as a con-

gruence of experience, awareness, and communication, the more

the ensuing relationship will involve: a tendency toward

reciprocal communication with a quality of increasing congru-

ence; a tendency toward more mutually accurate understanding

of the communicaticns; improved psychological adjustment and

functioning in both parties; mutual satisfaction in the re-

lationship.

Conversely the greater the communicated incongruence of ex-

perience and awareness, the more the ensuing relationship

will involve: further communication with the same quality;

disintegration of accurate understanding; less adequate

psychological adjustment and functioning in both parties;

and mutual dissatisfaction in the relationship.

Many of Roger's concepts were presented earlier in the form of
hypotheses and corollaries by Festinger (1954:117-140). Festinger
added the idea of competitive behavior as he hypothesized that social
influence processes and some types of competitive behavior were both
manifestations of the same socio-psychological process and can be viewed
identically on the conceptual level. Humans have a desire for evalua-
tion based on comparison with others. In the dormitory situation there
seemingly was considerable opportunity for comparison with other people.

Due to the thoroughness and relativeness of the theoretical pre-

sentation, it was deemed expedient to give selected hypothesis and
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